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Purpose:  Guidelines for incorporating information from three tiered model of instruction (RTI) into a written psycho-educational evaluation/report when assessing a specific learning disability.  

Form Use:  Use of this format is not mandatory but is provided to demonstrate how to document interventions and progress monitoring data into a written report.  The report is in a Microsoft Word format; you may revise it to adapt to your personal report writing style, and to accommodate the tiered interventions that are being implemented in your district.       
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Agency/School District
PSYCHOEDUCATIONAL EVALUATION:  Specific Learning Disability
Information in this report is confidential. This information should not be given to any other organization or individual without written consent of the parent or legal guardian.
Student Name:



Timeline of Evaluation:  
Date of Birth:




Chronological Age: 
Grade:    




School:         
Parent(s) and Parent(s) Contact Information:
Multidisciplinary Team Members:  

I. 
REASON FOR REFERRAL: Specify specific domains of academic deficiency.
II.
RELEVANT BACKGROUND AND EDUCATIONAL HISTORY:

1. Developmental/medical/social background: (given by parents)
a. student strengths

b. family and developmental history – include family crisis or situational trauma
c. medical history – include hearing and vision and gross and fine motor functioning
d. environmental and cultural considerations – include English proficiency and school attendance

Standard 8: Evidence that the child’s learning problems are not primarily due to visual impairment, hearing impairment, orthopedic impairment, limited English proficiency, environmental and cultural factors, motivational factors or situational trauma (i.e. temporary, sudden or recent changes in the child’s life).

2. Educational  history and progress in the general education curriculum:

a. Educational history: A review of Student's name cumulative file indicates that he/she has been at School's name since       grade.  

i. Classroom based assessment results: review of benchmarking data/universal screening
ii. Report card grades:

iii. TCAP scores:

Standard 1: Evidence that underachievement in a child is not due to a lack of appropriate (the child’s State approved grade level standards) scientifically validated instruction in reading and math.

Standard 7: Evidence that the child exhibits a pattern of strengths and weaknesses in performance, achievement, or both, relative to state-approved grade-level standards, the child’s age or intellectual development that is determined to be relevant to the identification of a specific learning disabilities as defined in the definition of SLD.
b. Scientifically validated interventions: School District's Name utilizes a three tiered model of instruction and assessment, also known as a response to intervention model.  Implementation of a three tiered model allows close monitoring of each student’s progress in several academic areas.  Student performance on curriculum-based measures (CBM) is regularly reviewed by members of the School Support Team.  Students demonstrating a need for additional academic support are identified through this review.  The RTI model used by District's name was approved by the Tennessee Department of Education in Year.  
i. Tier I General Classroom Differentiated Instruction: Outline and describe the core instructional program including name of program, time (e.g. 90 minute reading block, literacy centers, small group instruction, Title 1 services), and qualifications of teacher.  Documentation of fidelity checks provide the documentation that appropriate instruction was provided in the general education setting.    
1. Direct Observations – include strengths and weaknesses of child in core curriculum in relationship to same aged peers.  
ii. Tier II Structured Intervention: Due to a lack of progress with Tier 1 instruction, Student's name was recommended for Tier 2 interventions by the Student Support Team on referral date. Tier 2 offered Student's name an increased level of support within the general education classroom by implementing small group instruction on a daily basis for       minutes for a period of       weeks. Specific scientifically-based interventions implemented included: list Tier II interventions here.  Progress monitoring was completed on a weekly basis with Student's name to attend to the degree of success of the interventions.  Progress monitoring results are displayed in section 2c.  
iii. Tier III Increased Intensity:  Due to a lack of progress with Tier 2 interventions, Student's name was recommended for Tier 3 interventions by the Student Support Team on Date. Interventions in Tier III were more targeted and offered a carefully designed curriculum meant to provide systematical and explicit instruction in the specific areas of weakness exhibited by Student's name.  Tier III interventions included small group instruction on a daily basis for       minutes for a period of       weeks. Specific scientifically-based interventions implemented included: List and describe Tier III interventions here.  Student’s name performance in response to the intense and specifically designed instruction was monitored on a weekly basis.  Results of weekly progress monitoring are displayed in section 2c.  
Standard 2: Evidence that prior to, or as part of, the referral process, the child was provided appropriate instruction in the general education setting.

Standard 3: evidence that instruction was delivered by appropriately trained personnel

c. Response to Interventions – As required by the State of Tennessee, Student’s name progress in the area(s) of Academic area(s) monitored was monitored weekly to determine if Student’s name was responsive to the interventions implemented during Tier I, Tier II, and Tier III.  Results are shown in the graph below:
(Insert graph here or indicate that graphs are attached to report)
Comments on Progress:  Results of a universal screening in the area of academic area fell with the       range and placed the child below the       percentile in comparison to same- age peers.  Based on these results Student's name was recommended for Tier II interventions within the regular classroom setting.  It was predicted that Student's name would make gains of expected progress over       weeks with the implementation of Tier II interventions.  After       weeks of progress monitoring, results indicated Student's name made inadequate gains and continued to fall below grade level norms in academic area(s) monitored.  Thus, Student's name was recommended for Tier III interventions.  It was predicted that Student's name would make gains of expected progress over       weeks with the implementation of Tier III interventions.  After       weeks of monitoring response to Tier III interventions, results indicated Student's name made inadequate gains and continued to fall below grade level norms in academic area(s) monitored.  

Based upon results of extensive efforts to remediate skills in area of weakness, and Student's name insufficient progress, it was evident that he/she may require more extensive support than is available through the general education curriculum.  Therefore, the Student Support Team met on date and obtained consent to conduct a more comprehensive evaluation to determine eligibility for special education services.  
Standard 4: data-based documentation of repeated formal assessment of student progress during instruction (progress monitoring data) that has been collected and recorded frequently (a minimum of one data point per week in each area of academic concern).

Standard 6: Evidence that when provided scientifically-validated instruction and appropriate interventions and learning experiences, the child does not achieve at a proficiency level or rate consistent with state-approved grade level standards or with the child’s age, in one or more of the following areas:

Oral expression

Listening comprehension

Written expression

Basic reading skills

Reading fluency skills

Reading comprehension

Mathematics calculation

Mathematics problem solving
Student’s name parents were provided with this progress monitoring data on Date in a method of informing parents (see appendix A).

Standard 5: Evidence that progress monitoring data was provided to the child’s parents at a minimum of once every four and one-half weeks.
III. 
PSYCHOLOGICAL ASSESSMENT INFORMATION AND PROCEDURES:

1. Assessment tools:
Student’s name primary language, racial, and ethnic background were considered prior to the selection and interpretation of the assessment measures.  All assessment procedures measure a limited sample of a person’s total repertoire, and should only be interpreted within the limits of their measured validity.  
2. Description of student/testing behaviors and observation

3. Assessment results

a. Cognitive

b. Social/emotional 

c. Adaptive

4. Assessment Summary:

Standard 8: Evidence that the child’s learning problems are not primarily due to intellectual disability, emotional disturbance, or any other more pertinent disabilities. 

IV. SUMMARY AND RECOMMENDATIONS
The State of Tennessee defines a learning disability as:

A disorder in one or more of the basic psychological processes involved in understanding or in using language; spoken or written, that may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations, and that adversely affects a child’s educational performance.   
Name of school district is currently using a Response to Intervention model in several elementary schools as the method of identifying students with a Specific Learning Disability.  Fulfillment of the criteria for the category of specific learning disability requires a demonstration of a lack of progress despite extensive academic support using research and scientifically based instructional strategies over a period of several weeks.  A lack of progress is defined as student academic performance remaining below the       percentile and Student's name exhibiting a growth rate less than that of an average student at the same grade level.  
Based on Student’s name response to the interventions provided, he/she can be identified as a student who requires specially designed instruction.  Evidence shows that when provided scientifically based instruction designed to align with the state of Tennessee curriculum standards (Tier I), Student’s name did not perform as well as his/her classmates on the school-wide universal screening.  This instruction was provided by appropriately trained personnel.  In addition, weekly progress monitoring of this student indicated that Student's name did not respond adequately to small group interventions (Tier II and Tier III).  Parents were notified of weekly progress monitoring and the Student Support Team recommended additional assessment for special education services.  Summarize psychological assessment data here.  Based on review of all records and assessment documentation, it appears that all the requirements have been met for Student’s name to qualify for a learning disability.
The student’s inadequate response to intervention is not primarily due to lack of instruction in reading or math; visual, hearing or motor impairments; intellectual disability; emotional disturbance; environmental, cultural or economic disadvantage; limited English proficiency; motivation; or situational trauma. 

Student’s name therefore meets the standards for being diagnosed with a Specific Learning Disability in the area of area of disability based on the guidelines set forth by the Tennessee Department of Education.  
Adverse Effects on Educational Performance: 
Insert statement on educational impact here
The IEP team will need to meet and review the results of the tiered interventions and assessment, along with any other pertinent information, in order to determine eligibility and need for special education services.  The IEP team will also consider the results when developing and implementing an Individualized Education Program for Student’s name.
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